
1 
 

 

TORFIELD AND SAXON 

MOUNT ACADEMY 

TRUST 

 

 

 

 Saxon Mount School 

ASD POLICY 

 

 

FEBRUARY 2022  
 

 

 



2 
 

 

Torfield and Saxon Mount Academy Trust 

Saxon Mount School ASD Policy 

This policy promotes the use of appropriate strategies to facilitate effective teaching and 

learning for pupils with Autism Spectrum Disorders (ASD). This policy is to be implemented 

in conjunction with other related school policies.  

Rationale 

At Saxon Mount School we recognise that ASD is a continuum, where levels of autism vary 

between each individual child with the diagnosis. This affects children’s communication, 

flexibility of thought, imagination, need for structure and need for visual reinforcement. 

Children who are more profoundly affected may require higher levels of support.  The key 

element of our provision is the personalisation of individual learning and levels of support 

available for each child.  Therefore, a needs based approach is used, with interventions that 

match the pupil’s learning and communication requirements.  

Context 

Saxon Mount is designated as  special schools for pupils with Autism and Associated 

Communication and Language Difficulties (ACLD) difficulties.  Autistic children are included 

in all classes.  Saxon Mount has 4 Additional Support Facility classes  for pupils with the 

highest level of need in terms of their learning, communication and interaction difficulties .   

Decisions about which class the pupil should be placed in are made on entry and at any 

stage of their time at the school, based on observations and assessments made by the staff 

around key indicators. Pupils who are deemed to have a higher level of need e.g. significant 

learning difficulties, considerable communication difficulties, significant difficulties with social 

interaction, are more likely to be placed in the Facility where there are higher levels of 

support.  Placement in the Facility can be short or long term and is flexible; pupils no longer 

requiring that level of provision will be able to integrate into the main body of the school on a 

full or part time basis.  Equally those pupils experiencing difficulties in their class requiring a 

higher level of structure and specialised input can have part or fulltime placements in a 

Facility. 

Teaching and Learning 

Successful Teaching and Learning is the priority of the schools and therefore all teaching 

staff and teaching assistants are fully aware of the additional learning needs of a pupil with 

ASD.  Research shows that children with autism are visual learners so communication is 

supported by a variety of visual formats including signing, objects of reference, photographs, 

pictures and symbols and word cards. Learning is also supported using video and film clips 

and text.  Communicate in Print software, Widget software, including Makaton symbols is the 

symbol ‘language’ of the school.  Symbol timetables are used in all classes. 

To support the independence of the child and the personalising of provision, symbols are 

used as required to enable access to learning.    
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Triad of Impairment 

All staff recognise that children with autism have difficulties with some or all of these areas 

and they are included in the child’s Individual Education Plan (IEP). Strategies to overcome 

these difficulties include: 

• Social communication 

 Pupils with low language ability or virtually no speech are provided with a higher 

communication environment. This could include proximal communication, PECs and signing. 

Research shows that the use of minimal language is effective in ensuring understanding with 

all autistic children even if their expressive language levels are higher. Therefore teachers 

and teaching assistants use simple sentences to convey meaning or when teaching 

concepts. Where children have age appropriate language levels, staff use more complex 

sentence structures. 

• Social Interaction 

To allow pupils with ASD to develop their social skills we specifically teach social interaction 

skills through a variety of methods, which vary where appropriate, to include day to day 

practice, ‘Talking Together’ groups, ‘Social Use of language’ groups and PSHE. Eye-contact, 

greetings, speaking and listening, sharing, turn-taking and conversational skills are all skills 

taught explicitly and reinforced during all learning opportunities across the day.  At break 

times and occasions of high social demand, positive social interaction is encouraged and 

rewarded by praise, positive adult response and smiley faces, merits or Silver stars (the 

school’s positive reward system). The  school system of Skills builder which is aimed at 

developing skills for the workplace, also recognise progress in social and personal 

development skills and can be used to track development over time.  

• Social Imagination and flexibility of thought 

Most of our ASD pupils have difficulties with social imagination; ranging from difficulties 

engaging in imaginative play, predicting what will happen next, knowing where there is 

danger, to coping with a change in routine.  Staff are aware of the pupils’ difficulties and 

endeavour to make the school day as predictable as possible with any changes addressed 

and discussed at the earliest opportunity.  We recognise that children with autism find 

changes to routine difficult and we encourage pupils to accept change through the use of the 

surprise symbol or question mark on the visual timetable or by timetabling changes for 

particular learning experiences such as visitors into school or trips out.  

Time is taken, where necessary, with any pupil to support them to interpret and understand 

an event or circumstance that has made them feel anxious.  Staff will sometimes need to 

intervene in a situation and explain to the pupil what has happened.  Staff create Social 

Stories or books with visual support to explain challenging social situations.  

Environment 

Some of our pupils with autism have sensory difficulties that can have an adverse impact on 

their ability to learn and engage with lesson activities. A low arousal environment has been 

created to reduce children’s sensory overload.  The corridors are free from unnecessary 

furniture in order for the space to appear open and predictable. Corridors have been 
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carpeted to reduce sound levels. Our physical environment is planned to be suitable for 

pupils who have visual and auditory sensitivities. 

Children with autism are frequently highly anxious and often feel unsafe. Therefore we 

create an environment to reduce their anxieties. Children’s views are sought to ensure they 

feel safe. These are monitored informally by staff and formally through the Headteacher’s or 

Senior Leadership Team questionnaire, Annual Review Process and School Council 

meetings and Blue room referrals 

Sensory Needs 

Pupils’ sensory difficulties are assessed through the use of a Sensory Questionnaire given to 

parents and through discussion with parents upon admission and at annual reviews along 

with any relevant information provided by Occupational Therapy staff. Where sensory 

difficulties have been identified as a barrier to learning these are addressed through the IEP 

and the EHCP targets. Strategies to support the child are embedded into the curriculum and 

may form part of a sensory diet or circuit. Strategies are also provided by the CITES team 

who support pupils with sensory issues following referral to an Occupational Therapist. 

Further details are in the Sensory Needs Policy. 

Behaviour 

We recognise that children with autism sometimes display inappropriate and challenging 

behaviour. Individual Behaviour Plans (IBPs), Pupil Profiles and Risk Assessments are 

written to support management of some pupils’ behaviour, and they include functional 

analysis of the communicative intent of behaviours by autistic pupils. All staff have had 

training in autism and understand that behaviour is a form of communication, often reflecting 

their difficulties with social understanding. Staff strive to identify triggers through careful 

observation and provide strategies to enable the child to learn effectively. Regular class and 

year team meetings are scheduled to focus on promoting positive behaviour. Visual support, 

signing, Social Stories, Blue room interventions, role play, and the use of puppets are all 

strategies used.  Appropriate behaviour is reinforced by a whole school positive behaviour 

approach where children can earn smiley faces, merits, silver stars and rewards.   

Staff have received Team Teach training which focuses on ways to de-escalate challenging 

behaviour and to respond calmly in a way which minimises conflict.  This consistent 

approach by staff is effective with pupils with autism. 

The Behaviour Working Group or Additional Support working group meet regularly to monitor 

and identify children who require additional support. SLT also review behaviour incidents 

and additional support needs on at least a weekly basis. Some pupils with autism may 

require additional support to access certain activities or trips which may stimulate 

oppositional or risky behaviours. 
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